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Abstract 
Information skills training offers opportunities for gradually embedding changes in legal 
education programs and to bring about the integration of legal knowledge, skills and experience. 
If shared goals are formulated in a spirit of close collaboration, curricular changes and revisions 
will potentially have a greater effect and be more likely to enhance long-term programs. The 
university library can serve as an ideal base for the use of information technology such as web 
portals and content integrated search engines, which in turn will help refocus attention on the 
use of library facilities. The harmonization and maintenance of this apparatus, however, requires 
both a new form of cooperation and a re-interpretation of the legal education curriculum. This 
article compares several library developments which could prove important for legal education 
from a Dutch perspective, and also examines library education in the law schools of the United 
States of America. 
 
*2 1. Looking for Information 
Information is of crucial importance in our knowledge-driven society, which makes 
information based on objective sources especially critical. Law courses are centered on acquiring 
legal information, and information literacy skills should be at the heart of a legal education. Such 
skills may be more important than verbal competencies, because the latter are less prominent in 
the profession, even in situations in which lawyers must avail themselves of eloquentia. 
Professional lawyers will, in the practice of their profession, transfer their knowledge by written 
means, including memoranda, pleas, research reports and correspondence. In the realm of 
contemporary written communication, digital communication occupies an increasingly prominent 
place, and deserves attention as well. Law students' perception of legal communication is largely 
based on an insufficiently developed view of practice in which research competencies scarcely 
feature; they tend to assume that legal information will automatically be put at their disposal. 
There is little or no focus on the acquisition of legal research skills in the education provided 
in Dutch law faculties. The curriculum rarely includes courses that integrate legal information 
skills - including research skills - within a contextual legal didactic presenting interdisciplinary 
library sources. Such instruction opportunities do exist, but potential users often overlook the 
content because they do not have a sufficient knowledge of the layered structure of legal 
information. In contrast to education at law schools in the USA where faculty and library are 
more closely connected, the relationship between legal education and the library in the 
Netherlands is characterized by distance. 
Dutch law students receive an introduction to the library during their first weeks at 
university, and in the course of their education their attention is drawn to the importance of 
academic sources and how to use them; but this seldom leads to students actually setting foot in 
the library. In the bachelor phase of their study, law students visit the library sporadically or not 
at all; even virtual visits are infrequent. [FN1] Legal education does little to *3 stimulate library 
usage due to significant organizational obstacles, and so little space has been made within the 
law curriculum to demonstrate the library as a source of knowledge. Initially, there may not 
seem to be any need for library instruction. Textbooks, workbooks and manuals are enough to 
pass most examinations and, at the beginning of one's bachelor study, legal subjects do not 
focus on increasing the depth of independent research skills within the methodology. [FN2] 
Conducting research is not one of the core objectives of the course in the first years of a law 
student's study, and this is also reflected in the scant attention paid to writing skills. Research 
does not become a factor until the master phase, and this is a disadvantage in the four year 
bachelor-master structure, because the learning of information skills takes a considerable 
amount of time. The use of the academic library is brought to the students' attention too late in 
a legal education. Visits to the library, including virtual visits, only increase when students begin 
to write their thesis and suddenly discover the need to search for academic information. [FN3] 
 
2. A Virtual Approach 
A law student's first contact with the virtual library will probably be through the university or 
faculty website. Inquisitive and active students will be able to find their way around the web of 
hyperlinks and portals unaided, and if they are consulting them often it will enable them to 
practice valuable skills which will be necessary for discovering sources of information later in 
their academic careers. 
Virtual visits to the library could be intensified, however, if more attention is paid to the 
acquisition of legal information skills earlier in the law school curriculum. Rapidly changing 
information technology offers new opportunities to the current generation of students for using 
their computer skills to improve research competencies. Although an academic law library is not 
a games-oriented virtual world, the skills that students have acquired by *4 gaming may provide 
them with a good basis for mastering research skills. [FN4] In this light, it is well worth analysing 
the structure of the current law curriculum in more depth, in order to explore new possibilities in 
this area for revitalising education. [FN5] 
In the Netherlands we have two forms of library management. Some law libraries are part of 
a central university library, often with a small, departmental branch located in the law faculty, 
which usually functions as a reference library. [FN6] Other universities have a practically 
independent standalone law library. The actual law collection of the central university library or 
independent law library is not only visible in the systematic arrangement of the reading rooms, 
but increasingly in the design of the law portal of the university's library website. Efforts are 
being directed more and more to the building of digital collections. 
This is the essence of what a library will be in the future, because in the academic world too, 
innovations such as the use of E-books and other virtual information carriers will become 
common place. It will be the task of legal educators, in consultation with the library, to activate 
and guide the virtual approach to information gathering more intensively, as merely providing 
the tools is insufficient from a teaching perspective. The virtual approach can promote the 
development of an integrated learning space and place the library, as an academic site, at the 
heart of education. 
 
3. The Library as an Academic Site 
For most Dutch students, apart from a general introduction during their first year at 
university, visits to the library building tend to be exceptional occurrences. Although the social 
aspects of library visits are *5 undisputed, their postponement to a later date will not necessarily 
be a disadvantage, if there are sufficient communicative challenges to visit the virtual library 
from the beginning of study. This means, however, that it has become much more important to 
become acquainted with the potential of the academic library at an early stage in the course. 
Changes in reading culture have confronted the traditional library with a new set of rules; today's 
users want to be able to manage their information requirements themselves. The university 
library will have to adjust its policy to encompass current expectations of technology and 
information. 
Library buildings, both past and present, have mostly occupied a special position on the 
university campus. Often, university libraries have been designed according to the vision of an 
architect. These designs frequently surpassed the building's basic functionality by making the 
library both a meeting place and a place of silence; a place where studying, as it were, brings 
about the natural habitus of the user. Obviously, a modern university library can no longer be 
compared to monastic libraries such as Admont [FN7] or the library of Saint-Benoît-sur-Loire at 
Fleury, [FN8] or even to those of the traditional universities. [FN9] Even silence now seems to be 
a less significant aspect of a library, although users who want to concentrate on their work will 
still need seclusion; as seen in the designation of work and study places. Nevertheless, for a 
university, the library remains the place that determines the center of the campus. It is a natural 
meeting place where the academic character of a university is made visible. Determining the 
location and design of the library building demands attention and vision from the contracting 
authorities because the deciding factors rely on more than economics. [FN10] 
Less understandable is student reluctance to visit the library, even infrequently. The 
development of a reading habit is taken for granted, but for many students this does not make 
the library fundamental to their academic education. In addition to changing opinions on 
education, the overkill of information and information technology is responsible for shifts in 
learning behavior. People now carry their workplace around with them in the form of *6 an iPad, 
[FN11] Tablet PC or PDA. Information technology will also change the way in which we transfer 
knowledge. Students and teachers will be obliged to opt for a dialogic form of education much 
more often, whereby argumentation and the power of persuasion will be the deciding factors. 
Libraries have always kept a careful watch on user behaviour [FN12] and they have found a 
new way to interpret the image of the modern library: the Learning Center. The concept of 
‘Learning Spaces' as developed by Oblinger et al has found a following at a number of 
universities worldwide. [FN13] These ideas are based on creating learning environments that 
facilitate social activities and virtual communication on the one hand, and draw attention to the 
permanent supply of academic sources on the other. [FN14] 
Learning to handle and work with academic sources will become more necessary in legal 
education over the coming years, because those who employ lawyers - the legal profession, the 
business world and public institutions - will require higher levels of qualification. Current 
knowledge of study areas becomes dated so quickly that the focus on its value within a course 
fades into the background, as attention shifts to questions such as “how can I generate 
knowledge?” or “which skills do I need to be able to answer legal questions?” Research skills 
such as selecting information sources, using databases, critically evaluating information and the 
correct citing of sources occupy an increasingly important place in the practice of the law student 
and newly-minted lawyer. [FN15] 
 
*7 4. Access to Sources: Guaranteed? 
The importance of obtaining access to academic sources is often underestimated in legal 
education. Access to academic sources cannot be taken for granted. Although access to academic 
information can be regarded as a public good, the fact is that information is also an asset with 
economic value. Information must be paid for, either directly or indirectly. Library budgets are 
often inadequate to meet the information needs of their communities, and this has meant that 
hard choices have had to be made. In addition to this, some academic sources are protected, so 
that registration, and in a number of more onerous cases, payment is required prior to access. 
While research budgets should enable researchers to consult freely, many students are not 
aware that such barriers to open access will obstruct their searches for information in the future. 
While they are still studying, they are part of the academic community; a status which gives 
them temporary access to academic sources. 
Librarians are the guiding force in the library's purchase policy for the collection. They open 
pathways through which visitors to the library can access academic information. They manage 
the sources and provide the portals which allow virtual visitors to enter the information labyrinth. 
Policies of university libraries regarding electronic sources are becoming increasingly competitive 
in nature. In the future, university libraries will have to differentiate according to the 
specializations relevant within their own institutions in addition to providing an extensive basic 
facility level. This is likely to affect the content structure of the collection. 
While users are getting to know the library, two important basic premises should be 
addressed: first, the degree of comparability and second, the problem of interference. A 
phenomenon exists of web users transferring certain rules that accompany a specific search 
strategy to another way of searching, without realizing the consequences such rules will have in 
the new search strategy. This may result in missing relevant references. The move to content 
integration, with its accompanying range of filters, throws up differences, most of which may not 
be revealed at first sight. The resulting information does not always bear the hallmark of 
completion. Users must always be aware that their search strategies will determine the quality of 
the results they obtain. Constant competition between the various content-integrated search 
engines is for users with an awareness of the strong and weak aspects of search engines, a 
challenge to fathoming the information topic in all its aspects. 
 
*8 5. Curricular Possibilities and Substantive Differentiation 
The digital law library is increasingly important for legal education for two reasons. First, it is 
important because of the growing emphasis being placed on mastering the knowledge 
infrastructure within the legal professions. Second, it is important because the complexity of the 
information supply requires a well thought out curriculum. At first sight, acquiring legal 
information skills appears to be a simple task. In practice, it is more difficult than anticipated, 
especially in subjects such as legal methodology and the other practical research training 
subjects. Before students can successfully use digital search options, they must master the 
architecture and arrangement of the law. This can no longer be assumed in a curriculum with a 
limited number of study hours in which continuation and output take precedence. 
Studying law takes time, especially the time to learn to reflect and apply the skills of 
argument. The current curriculum has not fostered such reflective learning. Rather, the emphasis 
in the contemporary legal curriculum focuses on mastering professional knowledge which is 
increasingly subject to transitions which render it outdated. Some form of learning path within 
the curriculum may provide a solution; in other words, specific skills courses, including modules 
teaching progressively complex legal information skills throughout the entire bachelor course, 
could be incorporated into the curriculum. 
Two important factors determine the preconditions for the quality of the information accessed 
via the law library. The first is the actuality and scope of the national collection of the legal 
system within which the library functions. Are all important databases and magazines available 
digitally? 
The importance of a national collection that consists of a wide range of sources - books, 
journals and case law - stands or falls with accessibility, usability and completeness. In years to 
come, the size of digital sources will continue to grow and increase in importance. Proportionally, 
the range of digitally available legal sources will form the bulk of the information on offer. The 
second factor is related to the breadth of the international sources on offer. Which information 
sources are important to lawyers? What is the orientation of the course? And to what degree is 
there overlap? Databases and the search engines linked to them sometimes demonstrate vast 
differences in results and their filters generate information on the basis of practically invisible 
underlying choices. It is extremely important for the users of library sources to be trained to 
recognize how search options operate. *9 The higher the quality of the available sources, the 
better their users will be able to make a thorough interpretation of the information found. 
 
6. Two Worlds: A Comparison 
The rise of search engines such as Google, Bing, Alta Vista, and Yahoo, among others, has 
had a powerful influence on information search strategies. Once someone has installed a search 
engine in the browser of their pc, laptop or tablet, they rarely choose another option for 
compiling information or switch to another search engine during their search procedures. The 
psychology which accompanies their use on a daily basis means that the varying options of the 
search machines remain underexplored and largely unknown. In addition to this, a deep-seated 
aversion to the use of World Wide Web search engines has become prevalent in the academic 
community. Wikipedia in the Netherlands was dismissed as being unscholarly and became taboo. 
[FN16] Initially, this belief was widely accepted in university education, but the overwhelming 
use of web-based research options by students when writing papers also revealed a new 
dimension to these search options. From a pedagogic perspective, rather than stubbornly 
rejecting such public search engines, it may be better to use them to guide the transition to the 
use of the academic databases and research options of the future. 
 
a. WWW Sources Compared to University Library Sources [FN17] 
An internet search on the World Wide Web is the usual start of a research assignment, even 
one conducted by professionals. Search engines such as Google, Yahoo and Bing, or an online 
encyclopaedia like Wikipedia, are so powerful that refusing to start your research in this way 
could be self-defeating. [FN18] Internet sources may not always be reliable, exact or supported 
by empirical data, but despite these known disadvantages, the first search *10 session is always 
valuable to obtain some idea of the scope, significance and global meaning of the subject to be 
researched. [FN19] 
Making comparisons in abstracto allows little room for nuance as one has less regard for the 
complexity of the subject. The comparison, however, provides insight into the use of the 
different [entities] information environments. Internet searches also allow discovery of content in 
sources such as JSTOR, [FN20] EBSCO [FN21] and other academic databases; the possibilities 
for “access,' however, are different. 
An internet search has its own character and specific advantages and disadvantages as 
compared to research using university library sources. 
 
Advantages of Internet Research: 
• Global access to public information. 
• Quick, up-to-date information. 
• Great communication opportunities. 
• Accessible for everyone with an internet connection. 
 
Disadvantages in Comparison to University Library Sources: 
• Internet sources seldom classify and catalogue information. 
• There is no external quality assessment of the reliability of Internet sources. 
• All sources must be continuously subjected to the individual user's assessment. 
• The sources are not peer-reviewed. 
• The internet does not provide access to specialized subscription databases and sources. 
• There is no specialized help available from library staff 
• The internet has a limited archive function. 
• Websites, hyperlinks etc. can be changed easily, expire suddenly or be relocated or 
removed. [FN22] 
*11 Internet sources are initially useful for exploring research questions, assessing the 
relevance of data and examining the significance of the information obtained. This method may 
even lead to a better approach to university library sources, because the initial field work has 
already been conducted using a broad range of information which, although it is of unequal 
value, has been explored by users themselves via their own choice of main entry or keywords. 
In addition to the quantity of the sources, their diversity, selectivity, trustworthiness, 
reciprocity and archival permanence are factors that may influence the academic use. The 
greater the substantive reach of the authoritative sources, the sooner the information can be 
used in a reliable way in an academic context. Law students in particular have many vocational 
sources at their disposal, not only nationally-oriented, but international sources. They must 
therefore also develop an eye for the various legal systems and specific accents that are 
concealed within them. 
 b. The labyrinthine Powers of the Internet 
The digital world is omnipresent. The technologically integrated information society is no 
longer a distant Utopia, but a reality, and the presence of the internet seems to have become a 
necessary condition for the dissemination of knowledge. Much general knowledge is acquired 
through electronic media that is not directly used in university education, but which forms a part 
of the broad spectrum of available information sources. Browsers, search engines and multi-
agent system applications are tools that users can apply to gather information either with or 
without ready knowledge. 
Whereas in the past people had to find and open a multi-volume, print encyclopaedia to 
make their first explorations, digital encyclopaedias can be consulted independent of location. If 
there was a certain reserve in the academic world regarding the use of internet sources - mainly 
prompted by concerns that the quality of information sources was not assessed and fears that 
plagiarism and fraud would inevitably accompany their use in an academic context - this has 
become less of a worry in recent years thanks to regulation and codes of conduct governing the 
attribution of sources. Legal education is paying more attention to treating information sources in 
an academic manner. [FN23] 
*12 The question concerning these digital sources is whether their character and public 
nature will stand in the way of further developments? Many hits returned by well known search 
engines will present information that is of little relevance to the themes of academic research. 
For example, anyone exploring the relationship between the library and copyright will find a good 
deal of outdated information on their screen. An increasing number of information producers 
restrict the availability of the source content. 
Furthermore, the diversity of sources and their quality says little about their usability. The 
influence of commercial interests on content is considerable, and the order in which information 
appears in a search is something which the user has little influence over. However, that is not to 
say that using search engines for research cannot have a positive effect on library search 
strategies. Anyone who takes the trouble to research the labyrinth of the World Wide Web in 
more depth - meaning that they actually screen a great many pages and give more attention to 
the origin of the sources - will be better equipped to assess the value of the sources they find 
within the library with more certainty afterwards. That the internet has remained such a powerful 
instrument has also to do with the development of resources like Google Scholar, which gives the 
researcher the opportunity to discover virtual academic sources. In its present form, Google 
Scholar cannot be used for a thorough study, because the protection of the pages due to 
copyright makes it incomplete. Google's major digitalisation project, which is known under the 
legal reference of ‘Google Books Settlement’ or the ‘Amended Settlement Agreement’ (ASA), 
stagnated due to differences in legal opinions with regard to the monopolisation of the book 
market. [FN24] 
 
7. The Attitude to Library Skills in the USA [FN25] 
From the point of view of an outsider, the acquisition of practical skills as part of the law 
curriculum in the USA draws on a relatively long tradition. [FN26] It was precisely because of the 
academic emphasis on how law should be taught - the case law method - that the clinical legal 
education *13 method was designed, in the second half of the 20th century, to facilitate the 
learning of the profession in practice. [FN27] 
This appreciation of practical skills has, if increased in recent years. Stuckey described and 
analyzed best practices in the area of legal education in a broadly structured study, [FN28] and 
the ‘clinic legal education’ method has been given a more valued place in the law curriculum. 
[FN29] Nonetheless, Sullivan et. al. speak of the continued need to scrutinise preparations for 
professional practice critically and to pay even more attention to them. [FN30] 
A new dimension has been added to the role of academic libraries worldwide by recent 
technological innovations. [FN31] Although, in general, library potential in the United States is 
underused, [FN32] the library is often at the heart of the law school and as such forms the 
natural setting for practicing legal information skills taught during the course. It is for good 
reason that considerable attention is paid to writing skills in the course. Following this, it *14 is 
also desirable to increase the focus on research skills. The inclusion of skills courses in the law 
curriculum, or at any rate the fact that they are strongly allied to the education program, may be 
one of the less obvious innovations, but it is one which has effectively focused more attention on 
career development. [FN33] 
Law librarians have themselves become part of this altered perspective, their job descriptions 
revitalized with new content. Making knowledge available is closely connected to the 
digitalization of the collection, the scope of the licence options and the purchase policies they 
have initiated. 
The position of the librarian is changing under the influence of technological developments, 
increasingly moving towards the role of a knowledge broker responsible for shaping participatory 
learning. [FN34] In this respect, the practice of consulting with librarians can also be embedded 
much more efficiently. This model dovetails neatly with one of the more important findings of 
Brian Leiter's Law School Reports. His evaluation demonstrates that the most important learning 
outcome by which a Law School or a law faculty is assessed and appreciated is the degree to 
which that Law School can assume a “scholarly distinction' that expresses the ‘quality of the 
faculty’. [FN35] The characteristics that Leiter distinguishes reflect the trend to view skills as 
both a theoretical and practical reflection of the professional qualifications that a lawyer needs. 
[FN36] 
Palfrey also advocates developing a vision of the law library of the near future, in which 
lawyers and librarians work together to create ‘a stable, open ecosystem with an emphasis on 
widespread, global access to essential legal information at low cost. This essential legal 
information should include *15 both primary law and the secondary materials that help to place 
the raw data of law into a context useful to both lawyers and non-lawyers.’ [FN37] 
Kim-Prieto points out the importance of a methodical approach. [FN38] He emphasises that 
Law Student Information Literacy (LSIL) that builds on ACRL Standards [FN39] can be useful as 
‘a common framework for legal research inquiry and instruction’. Furthermore, the use of LSIL 
Standards, embedded in the use of legal information skills may bear fruit for the further 
development of the knowledge base of legal librarians or users of the law library, opening up 
further possibilities for raising library technology to a higher level. 
 
8. Information Skills and Content Integration 
Information skills have only become topical in the law curriculum of the Netherlands in the 
past decade. The move to incorporate such skills into the curriculum since the 1990s has been 
slow, and implementation has been patchy. Traditionally, both legal and non-legal subjects were 
essentially knowledge-oriented, and little attention was paid to verbal or written skills. The 
digitalization of academic sources has greatly increased the importance of legal information 
skills. 
As Dutch education has integrated higher professional education and university education 
together, the focus of information skills onto coursework has become more evident. While a 
university law course often has a substantial professionally-oriented element, feedback from 
within Higher Professional Education (HBO) programming has revealed the need for more 
clarification. The educational objectives with regard to the skills components in the various 
courses had not previously been sharply formulated. University courses are still searching for the 
connection between theory and practice. 
*16 The many visitation and accreditation reports for higher education do not assess 
practical use of the library. In general, the possibilities offered by the library are discussed 
without ever mentioning general library policy. University libraries in the Netherlands are all 
quite well equipped, in terms of housing, infrastructure, the structure of the catalogue, expert 
personnel and of the organization's web presentation within the university. 
However, a few elements are still lacking, not so much in the university library itself, but in 
the research education offered by the law faculty. Very little time is allocated in the curriculum to 
the acquisition of research skills. We also have a lack of manuals or course-books that deal with 
the handling of information sources. There are, however, various independent publications which 
examine the subject in more depth. [FN40] 
In the Anglo-American language area - the USA and UK - several guides exist which integrate 
information skills into legal learning material. For example, Holland and Webb [FN41] prepare 
students for what will be expected of them in a lucid manner: ‘To be an effective researcher, you 
need to develop some sense of how lawyers think about legal issues (e.g. the terminology they 
use, and so on). It is a question of becoming familiar with the way in which we structure and 
classify information. This does mean that, to start with, legal research can be sometimes slow 
and frustrating as you try to find your way around the material. Persevere - it becomes easier 
with experience.’ [FN42] 
Cohen and Olson place the emphasis on conducting research in a different, more client-
oriented manner, but with the same intention as Holland and Webb. ‘Legal research is an 
essential component of legal practice. It is the process of identifying the rules that govern an 
activity and finding materials that explain or analyse those rules. These resources give lawyers 
the knowledge with which to provide accurate and insightful advice, to draft *17 effective 
documents, or to defend their clients' rights in court. Ineffective research wastes time and 
money, and inaccurate research leads to malpractice.’ [FN43] They begin with the actual 
research process, which they propose is undergoing specific changes due to the digitalisation of 
sources. [FN44] 
The World Wide Web has had an overpowering effect on the learning and searching 
behaviour of students. Its influence is so strong that search technologies based on the latest IT 
applications are now finding their way into the university library much more quickly. Content 
integration systems fit with this almost seamlessly. They use a technique that makes it possible 
to query different databases simultaneously. It is possible to manipulate the question or the 
subject being searched, making it narrower or broader, and to limit the search or expand it with 
additional types of publications. It is especially important for students to be aware of the 
differences in the scope of the filters. Content integration tends towards the idea of 
completeness, but it also requires a far-reaching and substantive knowledge of the subject if 
sources are to be consulted successfully. 
 
9. Toward a Methodology of Teaching Legal Research 
Educational reforms are best introduced within a rich context involving multiple disciplines. 
Legal education in the Netherlands would benefit from changes and adjustments grounded in the 
curriculum according to the teaching methodology of the subject concerned. Because a subject 
curriculum is static and often inflexible, it can be difficult for those designing law courses to 
reach consensus or get support for the introduction of changes or revisions. In particular, 
interdisciplinary educational changes tend to encounter opposition. 
Legal education lacks an explicit legal teaching methodology that does justice to the common 
framework of a course; legal skills are shaped in a fragmentary manner in the current 
curriculum. A broader pedagogic concept geared towards the specific character of legal education 
is a pre-condition for matching skills training to professional practice in a meaningful way. 
Modeled on the Carnegie Foundation's report ‘Educating Lawyers: Preparation for the 
Profession of Law (2007)’, the ‘Boulder Statement on *18 Legal Research Education: Pedagogy 
Signature Statement’ appeared in 2009. In the statement, the emphasis is put on the 
development of teaching methods that focus on doing research. [FN45] Importantly, the report 
provides no normative guidelines; teachers are invited to shape education on doing research in a 
creative manner. 
Until now, the focus on the professional field has been on the work of the judge and, in a 
derivative form, on that of the lawyer, but if the majority of graduates are no longer destined for 
a traditional career in the courts, is it not advisable to broaden the focus of their training to 
include more generalized legal professional qualifications. The fundamental integration of writing 
and research skills into the law curriculum on the basis of these requirements could be the way 
to refer to this need for wider professional qualifications? The entire legal training framework 
would thereby achieve a more generalist background, and it would also acquire a more active 
and substantive pedagogic interpretation. The current passive manner of knowledge acquisition 
through formal lectures would recede, making way for the flourishing of a less formal, self-
motivated model. Obviously, a radical change in thinking about legal education will be necessary 
to achieve this. At present, despite the influence of the economization of the bachelor-master 
structure and its accompanying management and profit-oriented thinking, modern university 
legal education is not organized around intensive small-scale education and does not have the 
capacity to encompass such developments. One of the obvious changes would involve restoring 
the autonomy of individual teachers able to challenge small groups of students with sufficient 
passion to motivate them to aim for higher achievement. This means stepping back from 
regimentation and rigid ways of thinking, and once more giving educational creativity a chance 
by stimulating students' natural eagerness to learn. 
In the Netherlands, university libraries do not have any independent educational tasks within 
the disciplines, but they do facilitate courses by constantly providing advice, offering instruction 
sessions and implementing new web developments. National consultation policy developments 
enable legal librarians to flag up new technologies, such as the latest versions of content 
integrated search engines, at an early stage and to provide advice and guidance regarding their 
use. At some law faculties, optional guided tours are given on the basis of collaboration between 
the library and faculty, but on the *19 whole, few students make use of the opportunities 
offered by the library during their first phase of study; at first, the distance between the 
students' perception of their environment and the library simply seems to be too great. But, if an 
integrated approach to education were introduced, one in which library tools jointly determined 
educational context in a meaningful way, the influence on the effective learning results would be 
favorable. 
 
Training in the Use of Search Strategies 
A research project entitled ‘law and technology’ in year 3 of the law bachelor study in the 
subject of law, has a small module called ‘library project’. An educational model was introduced 
to enable independent research somewhere between programmed instruction and self-discovery 
learning on the one hand, and to explore a template to actually combine the virtual and physical 
library on the other. The didactic working method is characterized by an integrative approach to 
instructing students in how to use legal information sources. The seminar, which is conducted in 
the library, is attuned to the first phase of the research project, and has a different topic in each 
academic year. For the theme ‘law and technology’ three perspectives were central. The students 
could do research, to: 
a. internet and law, 
b. biotechnology and law and 
c. the role of science in law. 
Students are required to complete an individual assignment and a group assignment in the 
area of law and technology. This enables them to make their own contribution to the process of 
source research in answering a self-chosen formulation of the problem, and additionally, to 
shape team work and bear a share of responsibility for the work of the group. The fact that both 
elements contribute to an examination score lends value to the library project. 
Such a confrontation with a complex educational assignment, whereby information skills can 
be used to the maximum, is perfect from a learning perspective. And although students are 
surprised to be given such assignments so late in the curriculum, it is easy to defend the benefits 
of such an integrated educational approach from a pedagogic perspective. Library instruction 
delivered in the first phase of study does not sink in. The introduction is important, but content-
related objectives are not achieved. At an earlier stage, students cannot fully evaluate such 
internal cross connections. It is not until there is an integrated approach, whereby learning 
material is the most important departure point, that the procedural side of content-related 
search strategies for information can produce the maximum *20 effect. Knowledge of how 
search engines work is therefore essential in order to avoid the pitfalls contained therein. [FN46] 
A second example of the active integration of legal information skills and conducting research 
is that offered to researchers [FN47] by the specialized library of the Peace Palace in The Hague. 
[FN48] The information skills gained there are indispensible for subjects such as Public 
International Law, [FN49] International and European Institutional Law [FN50] or International 
Protection of Human Rights. [FN51] The relationship between the subject being researched and 
the specialized range of databases, e-journals and Year Books available in such a library seems 
to be an obvious one. 
Independent research has established a permanent place in the last part of the law 
curriculum - the master phase - because it is then that students must write a thesis. In the 
preceding bachelor years, research assignments within the education program are limited. The 
relationship with the university library is more distant in the bachelor phase because legal 
education pays such scant attention to legal information skills. In the master phase, conducting 
proper academic research is the basic departure point for writing a thesis. But if students are to 
succeed in using library sources efficiently at the master stage, adequate training in the bachelor 
phase is a necessity. If a legal teaching methodology is developed which is substantively 
anchored in educational assignments which have both a technical, profession-oriented and an 
educational nature, the relationship between the library and legal education will have been 
verified in practice. To achieve transparent, pre-defined basic qualifications, all parties - 
students, teachers and professional groups - should endeavour to meet this goal. 
 
10. Conclusions 
Intensive collaboration would enable the university library - and the law library - to make 
more than a supplementary contribution to legal education. On the other hand, law faculties 
must make space in their curricula to give the longitudinal structure of research an integrated 
role, and choose *21 forms of education that foster collaboration with the library more often 
than is currently the case. The obvious way to shape the integral approach would be to integrate 
library education into legal research assignments in such a way that students can immediately 
see their efforts rewarded. The practice of the transition from web-oriented search assignments 
to content-integrated enquiries of academic databases can provide enrichment on the basis of a 
newly formulated legal teaching methodology. Visibly acquiring legal knowledge and knowing 
how to translate it substantively into readable texts with a thorough argumentative foundation as 
a departure point has a stimulating effect and activates self-motivation. The digital opportunities 
of the library will have been explored and both the mastery of the learning material and skills will 
have been raised to a higher level. Finally, in the bachelor phase of the course, both the law and 
meta-legal subjects must attune their educational assignments to the range of opportunities 
provided by the library portals. 
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